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curriculum. The assessments and targets arising from the units can also be 
used to inform the teaching programs developed by local literacy summer 
schools. The materials are divided into the following sections: Introduction; 
Framework Objectives; Introduction to Year 6 Unit; Two-week Plan for Year 6; 
Year 6 Week 1-Detailed Lesson Plan of Days 3 and 4; Introduction to Year 7 
Unit; Two-week Plan for Year 7; Year 7 Week 2-Detailed Lesson Plan of Days 4 
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Introduction to the transition units 



The move from Year 6 to Year 7 can be daunting for pupils. After a long summer break, they are 
working in a new environment. They may have few friends, as their peers come from many 
different schools. They have to get to know new teachers and a different organisation. Teaching 
approaches may not be the same. 

Your school will already have some effective arrangements to help pupils to make a successful 
start at secondary school. For example, there may be a local project, such as use of QCA or other 
bridging units. If this is the case, you may prefer to continue using these materials rather than 
introduce the transition units. 

There are two pairs of transition units, one for mathematics and one for literacy/English: 

• Calculation and problem solving: one unit involving five lessons at the end of Year 6 and a 
second unit of five lessons at the beginning of Year 7 

• Authors and texts: one unit involving ten lessons at the end of Year 6 and a second unit of six 
lessons at the beginning of Year 7. 

These units use teaching objectives drawn from the primary and Key Stage 3 Frameworks for 
teaching literacy/English or mathematics. If you are using the National Literacy Strategy’s Year 6 
Planning Exemplification, or the National Numeracy Strategy’s Year 6 Unit Plans, the Year 6 
transition units will already form part of your work for the summer term. The Key Stage 3 
Frameworks help to provide continuity in teaching approaches and progression in what is taught 
in mathematics and English. 

The Statutory Transfer Form provides information about pupils’ attainment in end of key stage 
assessments. Nevertheless, it is often difficult for Year 7 teachers to gauge the curricular strengths 
and weaknesses of pupils who are new to their schools. The transition unit is another means of 
providing secondary teachers with some common information about pupils from different primary 
schools. Each Year 6 unit sets out to provide useful information on pupils’ attainment in a 
manageable form by passing on information on pupils’ strengths and weaknesses in certain 
aspects of the curriculum. The assessments and targets arising from the units can also be used to 
inform the teaching programmes developed for local literacy and numeracy summer schools. 

The transition units are intended to ensure that: 

• pupils experience a lesson structure they are familiar with and understand 

• there is a consistency in teaching approach that will help pupils to respond to new people in 
new surroundings 

• pupils are able to build on their early successes and demonstrate what they know, understand 
and can do in the context of the work they did in Year 6 

• teachers are better informed about pupils’ strengths and weaknesses and can use the lessons 
to confirm their assessments and plan teaching programmes that meet the needs of their pupils 

• there is greater continuity and progression and less repetition of work. 

For the transition units to succeed, primary schools need to make sure that pupils’ work from the 
Year 6 units is transferred to the appropriate secondary school. When it is not clear to which 
secondary school pupils will transfer, the pupils may keep their work themselves, to take it to their 
new schools. 

This is the first year that the transition units have been used. The Strategy teams would welcome 
feedback via the LEA’s literacy/English and numeracy/mathematics consultants on the extent to 
which the units have supported transition arrangements, and ways in which the units could be 
developed further. 
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Transition units -Authors and Texts - Framework objectives 
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The National Literacy Strategy Framework for Teaching (1 998) The KS3 Framework for Teaching English , Years 7, 8 and 9 (2000) 

(Key objectives are in bold) 



Introduction to Year 6 unit 



The transition units in English comprise two weeks’ (1 0 days’) work after the Key Stage 2 
tests in Year 6 and two weeks’ (six days’) work at the beginning of Year 7. There are 
objectives, at text and sentence levels, common to both years. These involve using a 
reading journal to deepen understanding of text and, as a writer, increasing control of 
complex sentences. 

Summary of objectives 

The main objective of this unit is to ensure that pupils can use a reading journal 
effectively to raise and refine personal responses to text and prepare for discussion. In 
the reading journat, the pupils will describe and evaluate the style of writers by 
summarising, comparing and contrasting elements across their novels and making 
connections to and comparisons with another writer/other writers. In composing journal 
entries, the pupils will use, as appropriate, complex sentences and appropriate 
technical vocabulary (metalanguage) when summarising, connecting and contrasting. 
They will also have the opportunity to investigate the language used in the novels. 

Outcomes 

■ reading journals - evidence of each pupil’s competence in reflecting upon their 
reading and their competence in writing 

■ a class anthology for use by the school 

Resources 

Kensuke’s Kingdom and The Suitcase Kid 

This Year 6 unit requires two novels by different authors which, between them, appeal to 
a wide readership and contain some similar thematic material. The two novels which are 
the basis of this planning exemplification are Kensuke’s Kingdom by Michael Morpurgo 
and The Suitcase Kid by Jacqueline Wilson. Although both are written in the first person, 
the use of language in each of these novels is very different. The settings and plot bear 
no resemblance to one another but they share the theme of family relationships and 
conflict. Any two novels which meet these broad requirements can be substituted, one 
read before the start of the unit and the other during the fortnight of the unit. 

The editions of the two books exemplified in this planning are listed below. All page 
numbers refer to these editions. 

Michael Morpurgo Kensuke’s Kingdom 2000 Mammoth ISBN 0 7497 3639 9 
Jacqueline Wilson The Suitcase Kid 1993 Corgi Yearling ISBN 0 440 86311 2 

If teachers choose to use these books it is essential that they read Kensuke’s 
Kingdom to the class before starting the unit and The Suitcase Kid on a daily basis 
throughout the unit. In order to follow the suggested plan, it is necessary to have read 
up to page 72 by the first Thursday and to the end of the book by the following 
Wednesday. A suggested number of pages has been inserted into the plan on each day. 

The planning includes resource material for use in analysis and as demonstration writing 
(Sample Texts 1-10 and Resource Sheets A-H). These materials serve to illustrate the 
intended teaching points and can be replaced with different examples. 
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Sample Texts 1-7 



These are either journal entries for analysis by the teacher (or pupils) or journal entries 
for demonstration writing. They are annotated so that the teacher has the information 
when analysing a journal entry, knows what the pupils should have produced when they 
analyse an entry or for the teacher to articulate aloud when demo-writing. 



Resource Sheets A-C 

These contain detailed information for particular activities and are referenced in the 
week plan. 



Homework 

There are suggestions for homework each day. Teachers will decide how often pupils 
will do homework related to English. The aim of these homework suggestions is to 
continue using a reading journal when reading a personal selection of books. None of 
the lessons depend upon the suggested homework. 



Guided reading 

The class novel, The Suitcase Kid , could provide the detailed discussion for guided 
reading. However, teachers may prefer pupils to be reading other material. 

Pupils often wish to continue reading books by authors they have encountered at 
school. Further books by Michael Morpurgo and Jacqueline Wilson include: 



Jacqueline Wilson 

Double Act 
Glubbslyme 

The Story of Tracy Beaker 
The Dare Game 
The Lottie Project 
Cat Mummy 



Michael Morpurgo 

The Dancing Bear 
The Butterfly Lion 
Twist of Gold 
Waiting for Anya 
Out of the Ashes 



Reading journals 

At the end of the Year 6 unit, the pupils will have made a number of entries in their 
reading journals, particularly if they are encouraged to extend its use to their personal 
reading outside the Literacy Hour. This journal will serve as an indicator to their Year 7 
English teacher (and others) of their capacity to respond to and reflect on text and their 
ability to write down their reflections. 



Ongoing spelling work 

This unit does not include any of the routine spelling objectives. However, it would be 
advisable to continue ongoing spelling practice, e.g. investigations into the roots of 
words and the conventions of spelling, white board practice and dictation. 

In the week plans which follow, the objectives which are addressed in each section of 
the lesson are referenced by number and initial for text, sentence and word, e.g. 78, S4, 
W6. 
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Two-week plan for Year 6 - Week 1 



W 

< o 
tl o s 

3 5g 

'© c CJ> 

© E 05 
o O D 

Q. £ V) 



<u ©" 



X ^ 
0 .tr ct 



O) © 

Q> % 

A O 

JO O 

‘5. c >. p 

p 5 © E 

cl o £ o 



£ to ■ 

||! 

9 m 



£ A A 

oi'Bcr- 
■D « w 5 K 
5 2 w o ti 
o > c 2 c5 

© S| 2c 

«« 8 
© 9;t 
Z) -S' 0) 



c W 
0 o 
a a 
o o 



w 9 d) 
2 £ 

© © 5 P 

c .c ^ -c © 

g © 0 .2 2 

0 O C C C 

o 0 © 8 ^ 

0 co l ^ O 

- ° E c E 



5 2 
x: a 
o i 



P ^ 2 ; 



c 

0 S C 0 

s 

ct P $ '| © £ c 

>0^.9 

&2 «f | | 

1 1 8 tin i 

QoQ-0Ovi=Oo 



2 eg £ 5 

2 0 CO _ © T3 

^ 2 © £ E <D g 

" o w E Q. -2 

2 0 § E C 

5 I c “ E fli 

I 8 E« £ «§■§ 

0 i= O £ 0 3= P T) 



- o 

85 

0 3 



0 iz 
GO co 



; s &% 3 



— o 
O c 



£ =: S 2 « 

ctP 0 -t; >> © 
® ?, « 3 S iS 
CO 2 K oo ^ o 



8 SsS 

T3 O 05 0 

0 0 >ts cn 9 cn 

0 ^ a .a d s « 

cc h- co a: co 2 a 



ra 0 o m 

0 0 S -ri S-g S> 

5e^ScB 8 a 



0 CO 

3 0 C\J 

ra c 0 r- 

0 “ 0 

- 0 c 0 05 

tr P co 5 O P a 



T3 

0 0 'ti 7 -, Vr 

0 4£ 5 Jg O 



s soo5 

-O O 05 0 

0 0 .t! y; O) y O) 
0 -c 0 P 3 © © 
cc K CO ^ CO 2 a 



0 
. P 
to > 

0 > 

© 

&K 

s g- c e 

- 0 o 

= -o O K 

3 © O CO 

Cl c ^ 0 
0 O o ^ 

O. 2 l!) Q 

E o o) a 

$ r? © © 



CO 8 
0 0 
<0 - 
C 

O ^ 

a. *= 

CO 0 
0 0 
- St= 

JO 0 

a © 
cj £ 

F - 
c 0 

$ iS 



Ei 

C 0 

05 ©> 
0 O 

-C © 

c © 
® ® 
o ® 

0 A 

a o 
>> c 

JC tf 
O 0 

0 x: 
0 o 



o 

0 

co 

X □ 

0 0 
a -c 
E = g 

8 w ^ 

P 3 8) 
(0-0 0 
0 <0 o 

> 0 05 
■^= a c 
0 c 0 
£ P 0 

| s| 

0 co E 



O 

CO 

0 5 

c E 
E 0 

2 S? 

*- 0 a 

.S ? P 

R.i 8 

1^2 w 

| 5 'I 

P o a 



§ 

■o s 

g is 
S?E 
8 p © 
r- S 8* 

P co o 

P x 2 
O S § 
0-0.-= 
5 c P 
log 

> o E 



0 

C .Q 
O » 0 

® 3 -Q 2 
‘S gsf 
^ « 0 > 
^ T3 0 = 

° -n 0 

g 0 .c E 

© 0 05 co 

E '. 

0 C - O 



o 5 ©. 

© fEE 



II 8 3 



2 ^ 
P S 



E 2 
'* c 
£ < 
P 



V) 

II 

I " o 

8.8 8 e 

-11^ 

c £ P © 

S i i£ 
IpS 

© O « g 
~ ■D 0 E 
< 2 •§ P 



■g 

o 

5 

■o 

0 

2 

’5 

05 



0 

•° o ^ 

I *1 

E ® 2 

— i c- O 

■=■© o 
?c a 

T3 £ P 
0 C S 

0 E — 
o © 
co© 



0 



> o o 

o 0 • y 

If i 

p 2 © 

t: o j*: 
©50 

H! 



5 E 

? 2 

E 0 

*§ ° 

2 T) 
.CO 
0 
% 



© >> 
0 m 
CQ S 
CO w . 

■S ss 



p o c 

O 05 C 

^ c © 
5 c 05 
>, © © 

;|»? 

1 0 0 o 

i *= £ t- 



® 

la- 2 



D 

O 

5 

8 S' 



a 0 k 

CO © . 

0 CT.tr 



O 0 
05 °- 

c c 

Iff 

° 0 
0 0 

If 

0 0 

P o 
n 3 a 



o > 0 

■“7 05 00 

0 c C - 

« © § K? 

§ « .§* 2 

■D £ S !< 

lilt 



o o Q- 

CO > 2 

'll I 

°i o S 

m c £ 

0 O tL 

c .co ct 



0 

x a 
P E 

CL O 

E © 
o © 
o > 



0 



■C c 



CT o a: ! 



= 0 V# 

o a zj 

?§i 

=6 ° 5 
£ § to 
P !« 



-o © 

0 © 
0 b 



i CM 



D CO / 

05 0 ' 

C O , 

0 C 

ra £ f~ 

1 ® [O' 

c co K 



i! 

0 © 

<0 XJ 

o 2 
T> CL 

T> © 
c 

*5 CT) 

o .5 
0 5 
*■§ o 
^ ^3 
E -o . 
P ^ 1 



05 



3 31 



0 

0 

0 

is ^ 
g JZ 
0 © PO 

c 5 -o 
o c 0 

05 ■= C 

© -fit © 
c © a 
t >, a 
o 0 0 

^ CL A 

ill 

l.|4 

S 8 -S 



0 0 
©-■c 

| l 

S| 

C 

>>£ 
■= 0 

2 J 2 
P 8 
0 

£c^ 
P © 

3 i£ 

£ o 

CO O 

q-T 

CL co 



c © 

0 T3 
CO C 0 

£ 0 © 
P 05 P 
O ■© '- 
>>.© © 
^ -n © 
C 0 -2 
| 0 2 

3 5 2 
<o c £ 
c 3 -o 
O C c 
2 © © 
a?® 

■s 3 e 

co a= jo 

■D °. .? 
0 0 ^ 
© *D © 

C O r; 
© © O 

0 "a 0 

A 0 0 



C .9 

© > 

-C 0 

A CO 
JO 0 S 

= A S 

O £ 0 xjT 



CL * 
+J © 

■M © 

o 



o w 

o ^2 

5 c 
o o 
“ o 



!i 

-C 0 

C — ^ 
O O C (0 
*- to O co 

% 0 CO © 

05 5* P « 
C 0 C C 

sg &8 
ip B -2 
.© o a P 



■g 

o 

$ 



*E 

o 

5 

T3 

C 

0 

0 



CT 

£ 

0 

£ 

C/5 



■g to CO 

^ S g. 
6 8 8 
«5* 

2 c 
0 
■o 



i I 



5-0 0 



C £ jC .O 8 

o«»?l 

c- m p ^ E 



© a 



05 ^ Kr $ 

c 0 ° o 

cfl defi £ 

)“ a 0 w 
^ © a o 

cn e X 

CT .© 0 O) 



CO 0 

© P 

3 

CO 05 
C .9 

5 0 
© & 
Cl § 

2 w 

05 0 
0 0 
rfi © 

a ® 

05 0 
C > 

© 8 
a P 
o % 
© co 



LJ 0 
— l. a 
CD E 
o 
o 



0 

Ea 
w .© 

0 -i 
P 5 



■2 g- 

~j E 

&* 
CQ 0 
© 0 
e e 



>> 

05 

©| 

0 £ 

g 6 
© © 

X m 

© cH 
p-o 
2 © 
o ©- 
o © 

o © 

<D © 

(0 © 

^ 0 § 



.© 

I.? 

$ Q 

2-8 
o p: 



o 0 

C ^ 

m © © 
© -C 5 



~ 0 r- 

P 0 £ 
§ 5 C 
© 0 © 
of 0 
©go 

0 C © 

■C £ © 
> 0 -C 
< it= p 

1 CT o 
© — $ 



S. 0 

ri c 

CD 0 

© n 
© rr 
05 CC 



^ 0 
CD 2 ©- 
05 **“ E 
0 0 0 

assa 

s a « 



o 



0 



P 5 S' 

!i 



0 0 c 

1 c-i 

O 0 c 
a © 



& 



o -o V 

8 gg? 

8.8r 

£ 0 K 
0 Q. Q ) 1 
o E 05 

-7 0 © 

o © 



- T3 > 

o p © 0 
co ;| 
2 E .-St 



I S’ I 3 



: -c P o 

: W c 2 



o _ 

0 0 ^ 
© Q) c 
© © 



£ 

c 



2 ©- 
0-^2 



O V, 
© 0 



0 

CO 



9 to 

© 3 

£ o 
a) to 
CC T3 



*- -> ^ o J 
° .5, c/i id 9 

c - J 

c © P 

a|| 

o E P. 



0 



c J -7 
0 0 
Q. C 
O 0 



© DC 
CO LL 
0 -5- 

-o g 
£ O 
0 O 
£ D) 

0 c 
cc it: 



3 >N O 

O 0 

to -X £ 
© 0 H 
CC r P 

51 

CQ c £ 



co 

- 2 
u- E „ 

0 O 
g Ol Q- 
X .© 0 
P -O y- 
>“ £ O 

a r © 

2 © g 

0 CO m CO 

«r | K 
© o> g co 

o ■= o X 



51 

51 



© -s P 

Q- 0 Q. 
c Y 0 

°3f 
s & « 

s 3 'a 

II I 

co © 

I 8 t 

— 0 ir 
© 0-2 
O'--: 

o o 
© , 



_ c 
o ° 



■ o i— 

co 0 9 

0 V) 0 

05 ~ Q- 
2^-0 

6 o 2= 



® £ 
'is ® 
1 g 



0 0 
■p (0 

0 3 
* 0 
CT : 

C . 

0 



© 



0 



X O 
c > 

<S -S 

0 - CO 

-Q P 0 
JO ic Q- 

g 3 p 

■o 8 p 

-o CO ^ 

g E ® 

cc fe £ 



0 -2 
0 ) ■*- 



L-L WJ 

c K 
O 

'-0 ^ 
_ 0 ♦- 

? || 
Ilf 

0 9 ©- 
0 © E 
$ - 0 
0 8 
-Q P -g 



25 

P CT 
- 0 0 
■o t w 

C 0 0 
< 0 A 
C £. C 
0 3 

lag 
| 8 . | 
s 9 ? tt 
$ Ss « 

P ^ 0 



? © 
O > 



0 



8 o 



© to 

t © ^ 

a 

Iftf 

I 8 S' 

*o ^ 

s. u m 

-S' ® F 

•S3® 

n If 

a|i 

- ^ in 

« (DO 

!c to © 

53 m 



c 
0 
2 

£* © §5 

0 Q 0 



0 vJ 

O 0 

■D '5 0 
2 w © 



0 

b 0 
0 P 
CC K 



Op 3 
>p 05 

| SB J 

g z«; 0 

3 g I 

CO > t 



0 

2 



c 

.2 05 

p £ co 

-crag 
2 £ 2 
c o o 



© 0 
c . 



c o tr x: 

5 P 0 5 



I c © 

05 to 0 £ 

lllfih 

o 4 8 | 



05 



Q. t _ 

<5.9.5 



a a £ 
0 0 $ 
F 2 T> 

t c 
UJ £ 0 



0 V3 

1 3 

i c 5 

CO 0 0 



English transition units 7 



BEST COPY AVAILABLE 



Week 2 



0 

•* £ 
)- O 
0 0+3 

5 5 g 

'« ? O) 

« 5 o> 

O ° 3 
CL £ W 



§ 

0 ) s 

n .t - 
Q) c\| 
2 JC oo 

5 c « 



0 ) 



X 0 V 
v O) c 
_co cd oj 

iff 

Q_ iS O 



> 

2 CO 

0 0 
■D E 
ff § 

0 ) Q_ 



S * 

O 0 



» o C 
_0 Q) 

■q-Q- o 
3 g E 

Q- t o 



4^.|£ 

E c S 2 - • 

0 0 <D -£ 

•>«2??2£o 

Q) C C E -n ~ > 

2 - o 0 3 £ c > 

— To £ .2, woe 
q_(d p ■*•< tj yp ® 
3 5 S w y Q) o 

£ o- 8 « 5 £ £ 



— o 

O c 



§ 0 ) 

2 -TJ 0 

C 2 0 - ^ 

■p S 2 S-n ^ 

o 2 2 3 S’ ra 2> 

USfwJwSa 



0 n 1 

a) o i 

. 2 >T 



a) 

1* 
■s CO 



_ CO 
W _ CO 

- - ku 0) O r- 

■•5 « O O)^ <D 

o 2 2 3 ,t> g 1 ra 2> 

oS£«JnSa 



0 ) 

0 

8 



„ 0 ) 

O) oo 

sl c «o 

0 -a m -2 . 

c CD Sj ’5 JO 

u= 2 f£ (0 £ 



c 

0 

0 . 



>> 

0 a) 

3 -o 5 

0 £ 0 
0 W C 

!r, w .2 

o C to in 
£ o jd > 

^ ro 9 - 

S °> s a 



= g CO 

to o . 
0 0 C 

> -P 5 



sill 

0 .2 CO 

Q- O "O -C 



V) 

E 

© © 
IS 

’a> -c 
£ O 

a) <i) 

CD O 

*?E 

B O Jj 
CL CL "C 
3 0 O 
CL 2? $ 



> - 
0) S' 

-X £ 

<D 03 
r; W 
±3 CO 
— 3 
CD O 00 
JC W P. 

5 Q 



<o 

S fi c 

Q. ffl <D 

3 ™ C 

a« g 

CD C a) 



£ £ 
I E 



8 



^ 0 ) W 

Isle 

ill! 

= -o 5 o 

f s 8 « 

o ^ 3 (0 
.boa) 
O c 00 ^ 
Q_ 0 O 2 
0 .b • o 
q. a) a> c 

£ Ol 

p 



< o 



O 2 CD 



> °> E 

'If f 

(U ^ o 

• 7 = CD c 

g -5= 0 
(b § a> 

« c E 

-o 2 % 

■D C jg 
CD d) _ 

CO C CD ’ 

Q- E ! 

CL o .2. CD V O 



1 E 
§>i2 

i^E 
i f .1 
^ ^ 



CD 



O) • 



CD O 



^ C 

g .2 

EP 3 

2 ^S 

O) £: -^ 

S o 2 

§)| o) 

* f o 

CL Vi U) 

a 8 ^ 

III 



o 

5 

*0 



cn 

b 



0) 

Ig 

Q) S. 

£ CNJ- 

<D CO 



o 2 

O o) 



.b E 

S| TD 
|0 ^ 
>*««s 

cn o x o 
c JD cy -b 

8 2 o w 
>: O 5 Q> 

a2 o S 

S .S|° 

E £ 0 S 



CD .b 



o ■ 



o 



o -P 
■ E 
o 



jz ■§ 

i & 

o .£ 

.1 5 §1 

a r o c 
3 o n v a> 
Q. a oV 



0 ) 

00 

8 a ) 

‘5 5 £ 
co 5 

O CD w 

£ E a 

| o| 

af ° 

2 to iS 

|c 2 
S' ® « 

S 0) CD 
CO d) 2 

«S? 

0 cn < 
CD .E C 

§ Q 



D'SlS 

CL iC O O 



o E 
.2 £ 



*- to 
o p* 

1 1 ? 



C £53 uT -b 
O C c 0 C 
0 0=^0) 

' ” £* ® S' 

c jf .2 

0 E -o 

-= CD . 
ro b, 0 

|f I 

.a - '? 8. 

“^8 

1 ss 

?2| 
o O 15 
ili a 
CO 0 c 

2 £ 0 



o c 
2 8 



£ ’■§ 



CL 3 

n D ° 

CL O 



0 

. (0 

to o 

CL O 
0 -C 
O O 
O) ^ 

C ra 
_• (0 
(D 0 
c -c 

3 C= 
° — 

2 E 

3 3 
8 . 2 , 
E 5 
o 0 
0 > 
0 0 

2 to 



0 

CO 0 

c *0 

is? 

Sft ® 8 



■ 0 



■H ® 2 



i||ff 

co u 3 _ 

. • CD to 

>?V>JZb- 
O) C « . 

O 8 cn 

O D “ k 
c 



0 



c O) 



O a 



o c 53 5 
co •§ E o 
E -g E £ 

S g 8 § 



o 

$ 

■O 

c 

0 

0 

o 



1 



"O ^ 

s g«r 

£• | ^ 
™ 2 q 
3 0 U 

111 
§ CO 
m- e 0 
o § 2 

CU ■§ □ 
.2 o, o 

£5| 

0 QC 
<0 Jo c 
O ^ p 

2 1 3 0 

3 CO *o 
Q_ C 3 

1 5 g 

2 



0 

3 CO 



o 
c 
O 

0 5 B 

•S’ « S) 

CO 0 

2 2 w 

> c 0 

.c 0) > 

0 c .2 

f *2 

O) o CO 

c 0 C0 in 

3 8 &§ 



3 V) .2 
W O) b 
c c ^ 
0 *■= 



’ Q. CO 

1 0 — ,0 



0 



0 O) 

08 

0 •- 3 - o 
0 -C 0 CO 

€ & O 

> _Q CO 

e 0 e 
B ^ S 

O) co a 



* s 



iot 
jo 5 
0 Q <D 

IS C a 



- 8 - 

0 0 Q_ 

— « ^ 
CO £- *C- 
C0 0 M 
. 0 V) 

to -C 3 
CD 0 0 



Hi 

0 o 2 

S E % 

0 0 3 

a; -o vb 



® 1 

CO £ ® 

to g- 

»5 i 

& 8 sa 

“■ M ffi 

Eg! 



**“0 0 
V) fj sy 

Q. 0 £ 

^05 

S £ * 

0 E 

2 1 0 



lJ» 

o t r 
o & g 

5 P cn 



O) 

>£' 0 ^ 
,b O cD 
^ O. C0 

iS 0 sz 

W®? 

o I 
, 0 
00 E 
E E o 

0 <D -C 

.b a 

0 

£1 0 



r « « 
fSS 
B f 
§ « 

: ^ g 
0 > 
0 ® 
b 0 

W 

C tl 



o o 

0 E 

0 <5 

m Q 



0 



0 



■ O) 



0 

8 «f - 

b 0 a) 
x t £ «) 
0 0^1^* 



0 c- 
> c 
o o 

C TD 

£ g> 

£i 

o-S 



■£ © 

c E 

0 0 
-o ^ 



0 1 ~~ 

0 -L 
>- h«. 
0 

£: x 

c H 

0 B 



tu — 

a> Q- 



E E 
<S 0 
0 Q 



c 0 



« ! 
o >- 

0 CD 
0 T3 

E S' 
0 2 
£ § 
0 C 



5 a 

o 2 

0 CD 

■|o 
a o 
0 = 



0 3 

O 8 

0 0 

’■£ 0 

JZ 

■o *- 

0 T3 
0 C 
-J 0 



C 0 
■" JZ 

3 0 

0 o 

0 ~ 

O 0 
0 'n 

c = 

E a 

0 Q) 

£ o> 

0 2 

1 § 
1-s 
> ? 

0 

! •= '5 
. 0 0 

> 5 £ 

\ Q-.E E 

' 0 p 0 

2 0 E 

^ 0 S 

0 ~ c 

TJ O 8 

0 0 k. 

■3 o B 

a 0 £ 



to cl 

If & 
Hi 

l>o g e 

fill 

'0 3 3 CD 
3 3 O C 

*5 ® t: -g 

» to a 8 

3 -2 ® 

i 81 f 

0 c b o 

£ o 



S I 
♦- 0 



9 0 



I §>2^ 

0 c -2 0 
0 0 0 C 
' Q. ■ 



0 
TC 0 



3 C 



0 S 2 .2 
O O) 53 
a o 



0 

fi 



c 
O 
0 -3 

cn 0 

0 o> 

|1 

3.1 



= E 
0 S' 
2 o 
O 0 



0 o 
•P **~* 0 
t! w 0 

2 Q) > 

I p ° -s 

111 & 

a: £ I a 



cn 



0 , 



cn _ 
■ c 0 

>= ° Tl C 

5 9 0 D 
tS 3 2 o 




8 English transition units 



9 



Year 6 Week 1 Detailed lesson plan 



Day 3 

Shared work 

■ Tell the pupils that just as yesterday you compared two of Michael Morpurgo’s story 
openings, today you will be comparing another aspect of his writing: presentation of 
character. Explain that today’s work will lead to an entry in their reading journals. 

■ Show the pupils the two books from which the extracts are taken, Kensuke’s 
Kingdom and The Dancing Bear. Tell the pupils that in each passage that you’ve 
chosen, the author introduces an important character, and that you will be comparing 
the extracts in order to have a close look at how he does this. 

■ Read each extract in its entirety {Kensuke pp. 67-70 and The Dancing Bear p.10) in 
order to allow the pupils to visualise each character. 

■ Tell the pupils that you will be making notes on each character in the form of a grid, as 
this is a good way of comparing and contrasting things because you can easily see 
similarities and differences. Refer to any other occasions in other subjects when 
you’ve used this method. 

■ Begin with the Kensuke text (enlarged/OHT) and ask the pupils in pairs to comment 
on the way Kensuke is first presented to us as readers. Take feedback, and record the 
findings on the grid. 

■ Now look at the Dancing Bear text (enlarged/OHT) and ask the pairs to do the same 
for the introduction of Roxanne. 

■ Turn back to the Kensuke text and ask the pairs to find three or four words or phrases 
that describe Kensuke’s physical appearance. Take feedback, text mark the passage 
and record the pupils’ findings on the grid. 

■ Use the Dancing Bear text (enlarged/OHT) and ask the pupils to look for evidence of 
Roxanne’s physical appearance. Take feedback and record on the grid that there is 
no explicit physical description of Roxanne when she is introduced as a character. 
Ask the pupils to be thinking about why that might be - you will return to this point 
later. 

■ Turn back to Kensuke and ask the pupils to discuss in pairs how the author conveys 
to us how Kensuke is feeling. Take feedback, text mark and record responses on the 
grid. 

■ Repeat for Roxanne. The pupils will notice that Roxanne’s feelings about her 
treatment are not described. 

■ Compare the two characters in the same way, looking this time at what they say, or 
don’t say, and record the information on the grid. 

■ Ask the pupils to discuss in pairs what we as readers know about Kensuke and 
Roxanne at this point in the story, and how we feel about them. Take feedback and 
record any relevant comments. 

■ Point out to the pupils that both characters are introduced to readers through the 
eyes of a first person narrator, yet each is presented in a very different way. Ask the 
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pupils to discuss in pairs why they think the author has chosen to present each 
character so differently. In feedback, encourage them to speculate and to comment 
on each others’ views. 

■ Explain that you are going to take the notes you’ve made on the grid and turn them 
into full sentences in order to end up with a journal entry that compares Morpurgo’s 
presentation of the two characters. Demonstrate taking the first notes on the grid, 
which relate to physical description, and using them to compose a complex sentence 
or sentences. Emphasise your use of any technical language (e.g. references to 
unusual vocabulary, adjectives, powerful verbs, etc.) and of the connectives that 
might be suitable for a comparison. 

Independent work 

Ask the pupils to work through the notes on the grid, turning each section into full 
sentences, just as you did. In their final sentence(s) they will need to give their opinion of 
why the author decided to present each character as he did. Tell them that in the plenary 
you will be asking some of them to read out their sentences for a particular section of the 
grid so you can discuss how effectively people have managed this. 

Plenary 

Select a section from the grid and ask a couple of pupils to read out the sentences they 
developed from the notes. Invite others to comment, and discuss the impact of various 
phrases and sentence constructions. Finish the session by telling the pupils that 
tomorrow they will be doing some very different work on characters, using an extract 
from the class novel you are currently reading to them, The Suitcase Kid. 

Day 4 

Shared work 

■ Tell the pupils that you are going to prepare a different sort of entry in their reading 
journal, based on a detailed look at some of the characters in The Suitcase Kid. Read 
the extract (enlarged/OHT) from pp. 1 3-1 5 and tell the pupils that although this 
passage is largely about the character Katie, in fact we also learn a lot about Andy. 

■ Explain that in order to explore the character of Andy, you will be going into role as 
Andy in the hot seat and give the pupils a couple of minutes in pairs to think up some 
questions they would like to ask ‘Andy’. (If the pupils are very familiar with the hot- 
seating technique, you could select a confident pupil to go into role.) 

■ After five minutes or so, come out of role and make brief notes on the board of any 
key things that have been mentioned that you would like to record. 

■ Tell the pupils that they are now going to have a couple of goes at being in role as one 
of the characters. Draw their attention to the words: 1 ... Katie started calling me Andy 
Pandy. I couldn’t stick it and I told her to shut up and she wouldn’t.’ Point out that the 
author has let us know that there was an argument, but hasn’t told us what the girls 
actually said to each other. Invite them in pairs to invent the argument, imagining what 
their character would be likely to say and encouraging them to remember the kinds of 
things they say when they argue with their brothers and sisters, friends, stepsisters 
and brothers etc. Allow a couple of minutes for this. Ask one or two of the ‘Katies’ to 
tell you what they said. 
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■ Now ask the pupils to swap roles and, in pairs as before, imagine how the argument 
might continue once Mum has left the room. Allow a few minutes. Again, find out what 
a couple of the ‘Katies’ said in the argument. 

■ Tell the pupils that you are now going to imagine once again that you are Andy, that 
you are desperately unhappy but feel you have no one to confide in. So you’ve 
decided to write a letter, as if you were Andy, to the agony aunt page of a magazine, 
asking for advice. 

■ Pass round copies of a letters page to an agony aunt in a magazine (appropriate to 
the age range!) so the pupils can see the sorts of letters they receive and the 
responses they give. 

■ Demonstrate writing a brief letter to an agony aunt, outlining why you are unhappy 
and the problems you have with Katie. 

■ Ask the pupils to reflect on how, so far, everything has been presented from Andy’s 
point of view. Now you would like them to imagine how Katie might be feeling. Ask 
them to discuss this in their pairs for a couple of minutes and then take quick 
feedback. 

Independent work 

Tell the pupils that their task will be to write an entry for their reading journal in the form of 
a letter to the same agony aunt, imagining they are Katie, explaining how unhappy they 
are and the problems they are having with Andy. Pupils could work collaboratively in 
pairs or individually on this. Alternatively they could write a response from the agony 
aunt to the letter from Andy, or write a playlet of the discussion between Andy’s mum 
and Katie’s dad that might have taken place following the events in the extract. 

Plenary 

■ Ask some pupils to read their letters aloud, while the others listen and try to identify 
any particularly convincing passages where pupils have successfully imagined 
themselves in Katie’s shoes. 

■ Raise the issue of there always being two sides to every story and lead a short 
discussion on the fact that the class began the session by seeing the situation 
through Andy’s eyes, but have now begun to look at it from another point of view. Why 
might this be important in a book like The Suitcase Kid ? 
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Introduction to Year 7 unit 



The transition units in English comprise two weeks’ (1 0 days’) work after the Key Stage 2 
tests in Year 6 and two weeks’ (six days’) work at the beginning of Year 7. There are 
objectives, at text and sentence levels, common to both years. These involve using a 
reading journal to deepen understanding of text and, as a writer, increasing control of 
complex sentences. Pupils who have taken part in the Year 6 unit will arrive in Year 7 
with a reading journal. 

Key objective 

The key objective in Year 7 is to read a range of recent fiction texts independently as the 
basis for developing critical reflection and personal response, e.g. sharing views, 
keeping a reading journal. 

Summary of connecting objectives 

In continuing their reading journals, pupils will be shown how to use a variety of 
approaches to engage with text when reading and how to explore different ways of 
responding through talk and through writing. They will study how an author structures a 
text to prepare for the ending, and reflect on the differences between an oral recount 
and a narrative, using the author’s own technique of taking a fragment of truth and 
weaving a story around it. Pupils will be consolidating their understanding and use of 
complex sentences. In the starter activities, pupils will be securing their knowledge of 
the correct spellings of vowels in words. 

Context 

This unit of work aims to support Year 7 English teachers in building on the work pupils 
completed in Year 6, both by providing opportunities to draw on pupils’ shared literacy 
experiences to establish a sense of continuity and cohesion in the new class, and by 
revising knowledge and skills developed in Key Stage 2 in order to extend attainment. 

The unit uses a short story ‘My Father is a Polar Bear’ in From Hereabout Hill ISBN 
07497 28728 by Michael Morpurgo, one of the authors studied in the Year 6 unit, as a 
link to previous work. The story is reproduced in full on pages 32-39. This short story 
was selected for a number of reasons: 

• it has resonances with the theme of ‘families’ in the novels used in the Year 6 unit; 

• it allows an exploration of the intended objectives, particularly further opportunities to 
demonstrate the use of a reading journal for response and reflection. 

Collections of short stories which might serve the objectives equally well include: 

The Wonderful World of Henry Sugar and Six More by Roald Dahl 
Badger on the Barge and Other Stories by Janni Howker 
Out of Bounds by Beverley Naidoo 
Nothing to be Afraid of by Jan Mark 

Activities have been suggested which will enable the pupils to get to know the text 
quickly, and also allow the pupils and teacher to begin to know each other in these early 
weeks of the term, recognising that in some areas, secondary schools may have new 
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pupils from several feeder schools. To support the planning, sample texts have been 
provided which can be used, adapted or replaced by the teacher’s own examples if 
preferred. 

Resources 

The resources consist of Sample Texts 8-1 0 and Resource Sheets D-H. 

Sample Texts 8-10 

These are either journal entries for analysis by the teacher (or pupils) or journal entries 
for demonstration writing. They are annotated so that the teacher has the information 
when analysing a journal entry and knows what the pupils should have produced when 
they analyse an entry. They may also help the teacher to decide what to articulate aloud 
when demonstrating writing. 

Resource Sheets D-H 

These contain detailed information for particular activities and are referenced in the 
week plan. 

Homework 

Suggested homework has been provided for each day. Teachers will decide which 
homework tasks to select according to how often pupils will do homework related to 
English. None of the lessons depends upon the proposed homework. 

Starter activities 

These are built into the week plan and detailed notes are provided on Resource Sheet D 
on pages 30-31. 

Reading journals 

The use of reading journals in primary schools is growing. The Year 6 unit is designed to 
teach pupils how reading journals can be used effectively (see Resource Sheet A on 
page 1 8). The Year 7 unit continues to do this so that pupils at Key Stage 3 can use 
reading journals independently to enhance their reading. However, a second reason for 
using reading journals in these transition units is that they provide Year 7 teachers with 
some evidence of the quality of the pupils’ thinking and their ability to express it in 
writing. 



In the week plans which follow, the objectives which are addressed in each section of 
the lesson are referenced by number and initial for text (reading or writing) sentence, 
word, and speaking and listening, e.g. TR17, TW3 , S 7 , W1 t S&L6. 
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Two-week plan for Year 7 - Week 1 
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Year 7 Week 2 Detailed lesson plan 



Day 4 

Starter: See Resource Sheet D 

Introduction 

■ Reread the introduction to the story, where the author writes of having ‘woven truths 
together’. Explain that unlike autobiography, which deals in facts, this kind of first 
person narrative by an author about his or her childhood uses some facts, or truths, 
as the basis of a story, but invents other details in order to draw in the readers and 
keep them interested. This means that you can take something quite ordinary or 
unexciting, and make it much more gripping. 

■ Remind pupils that in the last lesson, they each told a story about their childhood. 
Ask them to think for a moment or two about the different meanings of the word 
‘story’: you meant them to tell each other ‘a truth’ from their past, not a made-up 
story. Clarify that today, the word ‘story’ will mean a fiction, a made-up narrative. 

■ Tell the pupils that you also had a story - ‘a truth’ from the past, and show your brief 
notes about it (part of Sample Text 1 0). Explain that you are going to do what Michael 
Morpurgo says he often does, which is take your ‘truth’ and turn it into a story by 
adding in all sorts of invented details. You will be showing them how you can ‘weave’ 
a story and make it sound so convincing that you are making ‘a truth stranger than 
fiction’. 

■ Display a copy of the Narrative Checklist (Resource Sheet E). Remind them that they 
used it in Year 6 if they did the Year 6 transition unit, and ask them to notice when you 
are using one of the features on it. 

■ Using demonstration writing, write the story (Sample Text 1 0) that is developed from 
the brief notes of yesterday’s oral recount. The annotations provide suggested 
teaching points which address the stated objectives and allow you to ‘think aloud’ 
and explain your decisions about word choices, sentence structure, tone, and 
various other compositional points from the narrative checklist. 

Development 

■ Tell the pupils that they will now be taking the brief notes they made of the incident 
they told yesterday, and turning them into a first person narrative, as you have just 
done. Remind them to use everything they’ve learned in the past about writing 
effective narratives, and to use the checklist to remind themselves. 

Plenary 

■ Ask for volunteers to choose a couple of sentences to read aloud, where they have 
used a specific feature from the checklist or from earlier class discussion. 

■ Tell the others to listen carefully to see if they can identify the techniques or features 
that have been used. 

Suggested homework 

■ Pupils could be asked to complete, redraft or refine their narratives as appropriate. 

■ Pupils could be asked to make a comment in their journals, giving their views on 
‘truth’ and ‘stories’. 
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Day 5 

Starter: See Resource Sheet D 



Introduction 

■ Make sure pupils can see a copy of the short story, and have a white board or 
clipboard (individuals or pairs) on which to record. Find the quotation, ‘In a way I was 
lucky, because I always had two fathers’ (p. 29). 

■ Tell the pupils that you will be looking at some of the references in the text to both of 
Andrew’s fathers, and together you will be discussing the evidence of how Andrew 
feels about each of them, and recording what you deduce or infer. 

■ Remind them that there are many ways of recording our thoughts, views and 
opinions, and ask pupils quickly to name a few, e.g. words, diagrams of various sorts, 
pictures. Illustrate a couple briefly on the board to confirm everyone understands. Tell 
them that today they will be trying out different techniques to find out which is the 
most effective way for them to explore ideas. 

■ Explain that you will be recording things for everyone to see as an overall summary of 
the lesson, but that you might try out some other methods as well. 

■ Use Resource Sheet H to locate the relevant page numbers and quotations. For a 
selection of examples, read the quoted phrase or sentence, and ask the pupils to 
decide, in pairs, what they can tell from it about Andrew’s view of each of his fathers, 
referring to the text for evidence. For the first few quotations, take feedback, and 
once a viewpoint has been established, ask pupils to record this in some way. 
Encourage pupils to try out different ways of recording. Ask them to show you their 
white boards or clipboards, and pick out a variety of responses, emphasising that 
there is no correct way of responding; this is a chance to experiment. 

■ After the first few quotations, it should be possible for the pupils to discuss the 
quotation and record the information without taking feedback so that pace is 
maintained. 

■ When you decide that the pupils have recorded enough to summarise Andrew’s 
feelings about each father, ask them to do this using the recording technique they 
prefer (spidergram, list, sketch, etc.) and discuss the fact that although there is 
probably broad agreement about viewpoint, this can be noted in many different ways. 

Development 

■ Remind the pupils that one quality Andrew clearly admires in his real father is his 
acting skill, as he makes several references to it. 

■ Ask them to choose someone they admire, and decide on the quality they most value 
in that person, and why it is important. 

■ Pupils write a private entry in their journals, describing the quality they admire and 
saying why they think it is important. 

Plenary 

■ Make a list of as many as possible of the different qualities (not the people) that pupils 
have chosen. In pairs, pupils think of other positive qualities, and record these in any 
form they choose, drawing on their explorations in the main part of the lesson. 
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Using a reading journal 

j 



Reading journals, sometimes known as reading logs, can take a variety of forms and 
can involve different people: pupils only, pupils and teacher in dialogue, pupils, teacher 
and parents in a two- or three-way written dialogue. In this unit, suggestions are made 
as to possible ways of using a journal with Year 6 and Year 7 pupils, but these can be 
adapted and altered to suit a wide range of purposes, depending on the teacher’s 
priorities. Before deciding how to make use of the materials in this unit, you may want to 
consider the following: 

■ Reading journals can provide a space for critical reflection and evaluation. 

■ Entries can take an infinite variety of forms: jottings, notes, ideas, diagrams, grids, 
charts, sketches, lists, mind maps, questions, predictions, diary entries, letters, 
playscripts, poems, stories, as well as more formal writing such as reviews or pieces 
related to close analysis of character, plot, setting, author’s choice of language, and 
soon. 

■ Journals can provide pupils with an opportunity to speculate, explore, play with ideas 
and be tentative and uncertain in their responses. This may be particularly important 
for pupils who, for any number of reasons, currently find it difficult to express their 
opinions orally. 

■ Journals can allow pupils, whatever their reading ability, not only to respond to texts, 
but to investigate how the author provoked that response. 

■ Transformation pieces’ are those where an idea or theme from the text has been 
transformed into another medium such as a poem, a letter or even a picture. 

The following list was contributed by a Year 6 teacher. 

What can 1 write in my reading journal? 

■ Write a description of the main character - their looks, the way they dress, the way 
they talk and their personality. 

■ Choose a descriptive passage and make a list of examples of vivid imagery, e.g. 
similes, metaphors, alliteration, personification, noun phrases, etc. 

■ List the words and phrases used to create an atmosphere, e.g. a scary or spooky 
one. 

■ Write about what a character might be thinking or feeling at any stage of the story - 
you could write it in the first person. 

■ Predict when you are about half way through a book, what might happen. 

■ Write down some words you had difficulty reading and had not met before. Find 
their meanings in a dictionary and write them down. 

■ Write about your favourite part of a book and why you liked it. 

■ Write down three facts you have learned from a non-fiction book. 

■ Pick a descriptive word from the text, write it down and, using a thesaurus, write 
down five synonyms and antonyms for that word. 

■ Write about how a non-fiction book is set out. 

■ Write some advice to a character in trouble. 

■ Write a diary entry that a character might write after an incident in the story. 

■ Challenge yourself! Write a 50-word summary of a whole plot! 

■ Write whether you would recommend the book or not, and why. 
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Comparison of the openings of Kensuke’s Kingdom 
and The Butterfly Lion by Michael Morpurgo 

Michael Morpurgo has written both of these texts in the first person. I 
think this gives them a more private feeling - as if the narrator is actually 
talking just to me when I read the text, so I feel really involved. Both 
narrators are also the main characters of the stories they tell, which 
means that they will be directly involved in the action. I think this device 
usually makes books more convincing. Furthermore, both introductions 
use a flashback technique, with the narrator thinking back and explaining 
something significant in his past. This time-travel idea is always 
interesting, making it a bit like reliving someone’s personal history. It is 
also reassuring because, no matter how scary or dangerous events may 
get, I know that the narrator has survived to tell the tale! 

Both openings refer to promises made in the past. One promise was to 
Kensuke but we are kept in suspense as to who this might be. The other 
promise to ‘them’ also remains a mystery. Everyone makes promises, so 
this is a point of contact with readers. But these promises seem especially 
dramatic because, even as adults, the narrators have never forgotten 
them and have never broken them. 

The short opening sentence from Kensuke’s Kingdom is stark, dramatic and 
mysterious, hooking in the reader straight away. Possibly linking with the 
idea of ‘coming back from the dead’, it makes this a sensational opening. 
Michael Morpurgo also uses an emotional hook in the opening of The 
Butterfly Lion, but the content is less dramatic, so he boosts it with 
colourful, descriptive language to build attractive images. The short 
opening sentence just states a simple fact about butterflies, but it relies 
heavily on the universal appeal of these beautiful creatures to draw in his 
readers. The author reflects on the poignant fact of life that butterflies 
‘flower and flutter’ gloriously, but die all too soon. After that, I really 
wanted to find out more about the fantastical butterfly lion, ‘blue and 
shimmering in the sun’, that the narrator assures us was not a dream. I 
couldn’t tell straight away what the story would be about, but my 
imagination was captured by the butterflies! 
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Extracts from The Butterfly Lion and 
The Dancing Bear 



The Butterfly Lion - opening paragraphs 

Chilblains and Semolina Pudding 

Butterflies live only short lives. They flower and flutter for just a few glorious weeks, 
and then they die. To see them, you have to be in the right place at the right time. And 
that’s how it was when I saw the butterfly lion - 1 happened to be in just the right 
place, at just the right time. I didn’t dream him. I didn’t dream any of it. I saw him, blue 
and shimmering in the sun, one afternoon in June when I was young. A long time ago. 
But I don’t forget. I mustn’t forget. I promised them I wouldn’t. 

I was ten, and away at boarding school in deepest Wiltshire. I was far from home and I 
didn’t want to be. It was a diet of Latin and stew and rugby and detentions and cross- 
country runs and chilblains and marks and squeaky beds and semolina pudding. And 
then there was Basher Beaumont who terrorised and tormented me, so that I lived 
every waking moment of my life in dread of him. I had often thought of running away, 
but only once ever plucked up the courage to do it. 

The Dancing Bear - opening paragraphs 

I was born in this mountain village longer ago than I like to remember. I was to have 
been a shepherd like my grandfather and his grandfather before him, but when I was 
three, an accident left me with a limp. Shepherding wasn’t ever going to be possible, 
so I became a teacher instead. 

For nearly forty years now, I have been the schoolmaster here. I live alone in a house 
by the school, content with my own company and my music. To play my hunting horn 
high in the mountains, and to hear its echoes soaring with the eagles, is as close as I 
have been to complete happiness. 

Yet I suppose you could say that I became a sort of shepherd after all: I shepherd 
children instead of sheep, that’s all. I teach them, and I’m a kind of uncle to them even 
after they’ve left school. They think I’m a bit eccentric - I play my horn and I talk to 
myself more than I should. Like all children, they can be a bit cruel from time to time. 
They call me Three Legs’ or ‘Long John Silver’ when they think I’m not listening, but 
you have to put up with that. 

The Dancing Bear- page 10 

Roxanne was about seven years old at the time. An orphan child, she lived with her 
grandfather, who was a dour and unloving man. She was a solitary girl, but never 
lonely, I think. At school, she appeared to be a dreamer, a thinker. After school, with 
her grandfather busy in his fields, she would often wander off by herself, watching 
rabbits, maybe, or following butterflies. She was forever going missing. Then her 
grandfather would come shouting around the village for her. When he found her, he 
would shake her or even hit her. I protested more than once, but was told to mind my 
own business. A friendless, bitter old man, Roxanne’s grandfather was interested in 
nothing unless there was some money in it. Roxanne was a nuisance to him. She 
knew it - and everyone knew it. But he was the only mother and father she had. 
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Language investigations 



Objectives 

Sentence level - to conduct detailed language investigations through ... reading; 
Word level - to invent words using known roots, prefixes and suffixes, e.g. vacca + 
phobe = someone who has a fear of cows; 



Sampling Morpurgo’s choice of vocabulary and use of sentence structure in Kensuke’s 
Kingdom : suggested passages for discussion. 

p. 128-final paragraph 

The gibbons howled their accusations at me ... the entire forest cackling and 
screeching its condemnation.’ 

Discuss how we can deduce from this paragraph Michael’s feelings of guilt, and how 
they make him imagine that the whole world knows what he has done. Identify the use of 
personification (howled their accusations ... screeching its condemnation) and discuss 
its effects. 

Suggestion for supported composition (oral or written): tell the children to imagine they 
have done something they feel guilty about, and that they are running through the local 
streets. Try thinking up a sentence based on the structure of "The gibbons howled ... * 
using images based on local surroundings, e.g. houses, cars, street lights, cats’ eyes, 
etc. 

p. 106-lines 7-19 

‘Nothing in the forest alarmed him, not the howling gibbons ... not the bees that 
swarmed about him ... ' 

Discuss the structure of this sentence: the effect of starting it with the word Nothing , the 
cumulative effect of not the... not the ... 

Reread the whole paragraph. Can we infer anything about Michael’s feelings for 
Kensuke from this description? 

p. 119-main paragraph 

Kensuke starts to tell Michael his life story. Identify the verb tenses. All except one 
(came) are present tense, and Kensuke always speaks in the present tense, almost 
never past or future. Encourage the children to speculate on why that might be, asking 
them to think about Kensuke’s past, and his future. 

p. 108-1 09 -description of daily life 

Michael experiences many things on the island which are completely new to him and 
which he does not know the real names of, e.g. ‘a thick pulpy fruit juice’] ‘ red bananas ’ ; 

‘ painting shells’] * raw fish'. Using dictionaries and prior knowledge of word roots, 
prefixes and suffixes, invent possible names for these or other objects. 
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■*" ii •_/ *_ - a ^ ■<■&- A*rtag.*& 

Annotated demo-write of poem 



I 



^VLickAil's firat 'TtActioK as kt 
^Atckts K.tnsukt mR kis btAtOR is 
fuvy. TAsin^ i/tfbs of {o'cct, pofatr 
arM pAiR to sko^o ko^ ki fitls. 




Feet stamping 
Glass shattering 
Blood pounding 
Fists clenching 
Tears stinging 



^MdtkAtl sits tClRSUklS l^is 'full of 
...... VA^l Aful ^/AilkAll’s O^R AR^IV ^O^S 

AS ((.IRSukl MlSt'fOvjS kis blACOR. 

1As iA^ po^tv'ful utv'bs fv'om tki tat 
tkAt crtAtt A uiuiM piitufi of K-iRSukis 
Mistv r uctioR. 



Tki juRk bitowts ‘a spot or 
tki koriiZOR . 



^VtilkAlfs AR^IV tUV'RS to MtSpAlV AS 
kt YTAlisW tkt tORSt^UtRttS of ^kAt 
[CtRSUkt kAS MoRt- 





^/AitkAtl's kopt of bttR^ 'cuuaiA 
MisApptAv's bit btj bit. 



Fade ^ 

Ship shrinking 
Hope seeping 
Life stretching — 
Heart swelling 
Eyes filling 



^./AitkAtl (VRA^lRtS btlR^ stuck OR tkt 
isIarM fov" tkt mt of kis lift as if it 

^tV't A pVlSOR SlRtlRll — A ‘lift 
stv'tttk’ . 



-His fttii R^S S^OIR^ bAtk a^air to 

AR^tV. '( ^mAS SO tRVA^t A . . . 



Rage 



.^VlitkAtl's saMriss, As kt v'tAlists kis 
loR^iR^ fov' koMt is koptltss, beiowts 

URbtAv'Abit. 



Further points about the language 

Rage "] Using half-rhymes to draw attention to these words. The idea of emotions surging back and forth 
Fade j is meant to suggest the constant sound of the waves which would be ever present on the island. 
Rage ] 

-ing words: using verbs to emphasise action, both the external, visible actions of Kensuke, and also the 
violence of Michael’s feelings. 
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Story map of conflict in Kensuke’s 
Kingdom 



Tracking/mapping the events in the novel which signal the transformation of the 
relationship between Michael and Kensuke 

At each of these moments in the novel, Kensuke is in a position of power and authority 
over Michael. The language is that of prisoners and captors. The conflict between them 
reaches a climax when Kensuke destroys Michael’s beacon. 



p. 76 ‘We were notfriends. We would not be friends ... He would keep me alive ... 

but only so long as I lived by his rules.’ 
p. 82 ‘Surely this must mean that he had forgiven me ... ?’ 
p. 86 ‘He was looking after me, ... but he was also keeping me prisoner.’ 
p. 87 ‘Who I thought of now as my captor.’ 
p. 91 This was a command that I should obey.’ 
p. 95 ‘The old man was standing over me ... he dismantled my beacon.’ 

p. 98 Kensuke rescues Michael from being stung to death by jellyfish, but the actual 
event is not described. 

This episode marks the turning point in their relationship. 

p. 1 00 ‘My erstwhile enemy, my captor, had become my saviour.’ 
p. 1 04 ‘He gave it to me. His smile said everything.’ 
p. 1 05 ‘I was to fish with him.’ 

p. 1 1 0 ‘He took such a delight in teaching me (to paint).’ 

Kensuke has taken on the role of parent to Michael. 

p. 1 1 2 ‘You teach me speak English.’ 

Michael has something to give Kensuke in return: the relationship begins to be more 
balanced. 

p. 1 1 3 The long silence in which ourfriendship had been forged ... ’ (compare p. 76). 
p. 1 24 ‘It had been Kensuke ... who had saved me.’ 

Michael discovers that he has owed Kensuke his life all along. 



p. 1 29 Michael betrays Kensuke’s trust by sending a letter in a bottle. 
Michael's action alters the relationship briefly. 

p. 132 ‘I grieved for my lost friendship ... What I had done was ... treachery.’ 



Kensuke gradually realises Michael’s need to go home, and decides to act unselfishly. 
p. 1 37 ‘It was after our reconciliation ... ’ 

The friendship is re-established, and is stronger than ever. Each begins to understand 

the needs and feelings of the other. Their differences are resolved. 

p. 1 59 Kensuke makes Michael promise to keep his existence a secret. 

The two' characters are now in a position of equality Each loves and respects the 
other. 
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Starter activities Year 7 

Lesson 1 

Remind pupils of long and short vowel distinction. Write up a sentence that includes 
long and short a - e.g. ‘Amy ate an apple’. Ask pupils in pairs to copy the sentence on 
personal white board and mark up long and short vowels - e.g. underline long a, put a 
ring round short a. Ask pupils to hold up white boards so you can assess responses. 
Demonstrate correct marking on your sentence. Give out cards with words that 
exemplify the ways of spelling long vowel a. 



way 


came 


bake 


shape 


complain 


stain 


rain 


play 


same 


fete 


away 


sane 


fail 


slay 


face 


great 


ray 


blame 


brain 


aim 


inflate 


they 


pray 


trail 


weigh 


place 


grey 


rake 


lake 


sail 


eight 


make 


pain 


stay 


today 


explain 



Ask pupils to work in pairs to sort these words into groups with common spelling 
patterns. Then ask pupils for their observations (prompts include: What is the most likely 
spelling at the end of words? (-ay). What is the most likely pattern in the middle? (-a/- and 
split digraph a-e). Which are the irregular spellings? (e.g. great , weigh, they.) 

Lesson 2 

Recap the main ways of spelling long vowel a. Ask pupils to work in pairs to generate the 
longest list they can of words in each of those categories; ay, a/, a-e, others. Then get 
pupils to count words in each column - establish who has the longest list in each 
category and get those pupils to read out their list. Correct any misconceptions. 

Lesson 3 

Remind pupils of investigations in Lessons 1 and 2. Distribute cards that contain words 
which exemplify different ways of spelling long vowel / and long vowel e when followed 
by t phoneme. 



beat 


fight 


light 


plight 


slight 


beet 


fleet 


meat 


quite 


spite 


bite 


flight 


meet 


right 


sweet 


bleat 


fright 


might 


seat 


tight 


bright 


heat 


mite 


sheet 


treat 


cheat 


height 


neat 


sight 


wheat 


eat 


kite 


night 


site 


white 


feet 


knight 


peat 


sleet 





Ask pupils to choose either the long / or the long e and to sort those words into common 
spelling patterns. Then do the same again with the other long vowel. Then ask pupils 
how they remember whether a word is spelled ‘eat’ or ‘eet\ ‘ight’ or ‘ite’. 
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Lesson 4 

Write up a short list of words that contain an unstressed and/or unpronounced vowel - 
e.g. history ; easily, difference , January, business , interested, fattening, Wednesday, 
definitely, vegetable. Explain that all of these words have something in common which 
makes them tricky to spell. Ask pupils to work individually to identify the common 
difficulty. Take suggestions and then identify the unstressed vowel in one or two of the 
words. Model some strategies for remembering how to spell two of these words - e.g. 
syllabification of Wed-nes-day and building word from root as in fatten +ing. Then ask 
pupils to work in pairs, firstly to identify the unstressed/unpronounced vowel in the 
remaining words and then to devise a strategy for remembering the spelling of that 
word. Then take each word in turn and call on one of the pairs to give a strategy. Draw 
out alternatives from other pairs. 



Lesson 5 

Distribute cards with words that have unstressed or unpronounced vowels ending in 
ary, -ery, -en, -er and -erence. 



conference 


desperate 


reference 


inference 


. secretary 


boundary 


flattery 


library 


wakening 


stationery 


deafening 


January 


frightening 


primary 


voluntary 


general 


difference 


literacy 


widening 


desperate 



Ask pupils to sort words into common patterns. Take feedback and draw attention to the 
high number of words containing -er and -en patterns. 



Lesson 6 

Write up five words that start with c followed by each one of the five vowels, e.g. cat, 
celery, circle, coa t, cupboard. Ask pupils individually to extend these lists adding as 
many words as they can in each group. Ask pupils to discuss with a partner the 
differences in the initial phonemes. Is there a pattern? Take feedback - establish that ci 
and ce usually soften the c. Teacher generates examples where soft c occurs other than 
at the beginning of the word - e.g. December. Then demonstrate soft c created by a 
following y- e.g. cylinder, fancy. 
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My Father is a Polar Bear My Father is a Polar Bear 
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My Father is a Polar Bear My Father is a Polar Bear 

inside my head. But he wasn’t only in my head, he Diemen. But you’re not to tell. Not Douglas, not even 

was at the bottom of our Start-Rite shoebox, our secret Mum, promise?’ 

treasure box, with the rubber bands round it, which I ‘My dad’s a polar bear?’ I said. As you can imagine I 

kept hidden at the bottom of the cupboard in our bed- was a little confused. 
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girl, who looked very frightened. called Douglas Macleish. All this time, evacuated to the 

‘Look at the polar bears,’ said Terry. ‘You see that Lake District away from the bombs, blissfully unaware 

one on the left, the fatter one? That’s our dad, our real of the war and Douglas, I was learning to walk and talk 

dad. It says his name and everything - Peter Van and do my business in the right place at the right time. 



My Father is a Polar Bear My Father is a Polar Bear 

So my father came home from the war to discover that My first father, my real father, my missing father, 

his place in my mother’s heart had been taken. He did became a taboo person, a big hush hush taboo person 

all he could to win her back. He took her away on a that no one ever mentioned, except for Terry and me. 

week’s cycling holiday in Suffolk to see if he could For us he soon became a sort of secret phantom father. 
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brand new father who’d be looking after us from now But we did get to know Aunty Betty. Aunty Betty 

on. 1 was really not that concerned, not at the time. I simply adored us, and she loved giving us treats. She 

was much more interested in the train that was chuffing wanted to take us on a special Christmas treat, she said, 

along under the bridge, wreathing us in a fog of smoke. Would we like to go to the zoo? Would we like to go to 



the pantomime? There was Dick Whittington or Puss in Terry had other ideas. Everyone was getting up, but 

Boots. We could choose whatever we liked. Terry stayed sitting. He was staring at the safety curtain 

Quick as a flash, Terry said, ‘ The Snow Queen. We as if in some kind of trance. ‘I want to meet the polar 

want to go to The Snow Queen'. bears,’ he said quietly. 
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my hands hurt. Three more curtain calls and the cur- was quite a to-do, I can tell you. Policemen were called 

tains stayed closed. The safety curtain came down and in off the street. All the programme sellers joined in the 

my father was cut off from me, gone, gone forever. I’d search, everyone did. Of course, I’d worked it out. I 

never see him again. knew exactly where Terry had gone, and what he was 



My Father is a Polar Bear My Father is a Polar Bear 

up to. By now Aunty Betty was sitting down in the foyer Night after night I asked Terry about him, and night 

and sobbing her heart out. Then, cool as a cucum- after night under the blankets he’d tell me the story 

ber, Terry appeared from nowhere, just wandered into again, about how he’d gone into the dressing-room and 

the foyer. Aunty Betty crushed him to her, in a great found our father sitting there in his polar bear costume 
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and with him all our accumulated childhood treasures: 
‘To Teriy and Andrew, the signed programme, a battered champion conker (a 

With love from your polar bear father, Peter. Keep sixty-fiver!), six silver ball-bearings, four greenish silver 

happy.' threepenny bits (Christmas pudding treasure trove), a 
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‘Then I think I’m your son,’ ] told him. 

There was a lot of hugging in his dressing-room that 
night, not enough to make up for all those missing 
years, maybe. But it was a start. 
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Journal entry by Year 6 pupil - introduction 
of the characters, Kensuke and Roxanne 

The character Kensuke appears so suddenly to the 
narrator that it is a real surprise and we know, as readers, 
that he will be an important character. However the 
character of Roxanne does not make a dramatic 
appearance; she is just there as if she is in the background 
all the time, and not very important. 

The author lets us know straight away what Kensuke’s 
feelings are by his use of the words ‘agitated, trembling, 
angry, shaking with fury’, which have the effect of making 
us feel quite nervous, wondering whether he will attack 
Michael. Although we are told that Roxanne’s grandfather 
neglects her and beats her, we are not given any clues 
about how she feels about him and the way he treats her, 
adding to the sense of mystery around her. 

Kensuke immediately begins shouting, trying to 
communicate with Michael even though he doesn’t speak 
the same language. We know that he has something very 
important to say to Michael because of the way he repeats 
it over and over, and we can imagine how frightening it 
must be to have someone shouting a foreign language at 
you. Roxanne does not speak at all when she is first 
introduced in the story, which again makes her rather 
mysterious. In fact we begin to wonder why she is always 
on her own, and whether perhaps she is unable to speak. 
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Journal entry - thoughts about 
Kensuke’s Kingdom and questions to ask 
Michael Morpurgo 



Favourite part -when 
Kensuke and Michael 
rescue the orang-utans. 



A 



I wonder if 
someone 
could really 
survive that 
long. 




I wanted 
Kensuke to go 
back to Japan 
to look for his 
family. 



I 
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Checklist for effective narrative writing 



1 Opening/introducing characters 

2 Build-up/characterisation or setting 

3 Dilemma 

4 Reaction/events 

5 Resolution/ending 

1. Opening/introducing characters 

Some possible options for opening a story ‘to grab the reader’: 

■ Using dialogue, e.g. a warning given by one character to another 

■ Asking the reader a question 

■ Describing some strange behaviour of one of the characters 

■ Using a dramatic exclamation (Help!) or dramatic event 

■ Introducing something intriguing 

Techniques for introducing characters 

■ Using an interesting name 

■ Limiting description on how the character feels, e.g. sad, lonely, angry or what they 
are, e.g. bossy shy 

m Relying on portraying character through action and dialogue 

■ Using powerful verbs to show how a character feels and behaves, e.g. muttered, 
ambled 

m Giving the thoughts and reactions of other characters 

■ Revealing the characters’ own thoughts and ideas 

2. Build-up/creating setting 

■ Making the characters do something 

■ Using detail based on sense impressions - what can be seen, heard, smelled 
touched or tasted 

■ Basing settings on known places, plus some invented detail 

■ Using real or invented names to bring places alive - to help to make the setting more 
real and more believable 

■ Creating atmosphere, e.g. what is hidden, what is dangerous, what looks unusual, 
what is out of place 

■ Using the weather, time of day and season as well as place 

■ Lulling the reader into a false sense of security that all is well 

3. Dilemma 

■ Introducing a problem 

■ Using ‘empty’ words, e.g. someone to create suspense 

■ Using short sentences to be dramatic 

■ Strengthening nouns and verbs rather than using adjectives and adverbs 

■ Employing suspense words such as suddenly without warning 
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■ Drawing the reader in by asking a question 

■ Occasionally breaking the sentence rule by using a fragment to emphasise a point, 
e.g. Silence. 

■ Varying sentence openings by sometimes starting with: 

- an adverb, e.g. Carefully ; 

- a prepositional phrase, e.g. At the end of the street; 

- a subordinate clause, e.g. Although she was tired, Vanya... Swinging his stick in the 
air, he ... 

4. Reaction/events 

■ Building on many of the techniques already used in the earlier part of the story 

■ Varying sentence structure by using longer sentences to get a rhythm going to 
describe the increasing tension as events unfold 

■ Using alliteration and short sentences to portray sounds within the action 

■ Using metaphor and simile to help paint the scene and describe the feelings of the 
characters 

■ Introducing further complications using connecting words and phrases such as 
unfortunately ... and what he hadn't noticed was ... 

5. Resolution and ending 

Techniques for resolving the dilemma 

■ Allowing help to arrive in an unexpected form, e.g. It was at that moment that ... 

■ Making the character(s) do something unexpected 

■ Showing that the problem/dilemma was only in the characters’ minds and not real 

■ Allowing the character some extra effort to overcome the problem 

■ Only resolving a part of the dilemma so the characters learn a lesson for the future 

Possible options for closing a story 

■ Making a comment about the resolution 

■ Using dialogue - a comment from one of the characters 

■ Using a question 

■ Making a mysterious remark 

■ Telling the reader to remember or do something 

■ Showing how a character has changed 

■ Using one word or an exclamation 

■ Avoiding cliches such as The end or They all lived happily ever after unless it is a 
fabrication of a traditional story 

■ Reflecting on the events and perhaps providing a moral 

■ Allowing the main character to think aloud 

■ Introducing an element of mystery, e.g. Vanya would never know how lucky she was 
that ... 

■ Looking to the future 

■ Revisiting where the story began 
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Timeline showing Andrew’s growing 
knowledge about his real father 



Before Andrew 
can remember 
(P- 31) 


As a young child 
(pp. 30 and 34) 


As a teenager 
(P- 37) 


As an adult (p. 41) 


Andrew born 
during World 
War 2. 


Terry finds and 
buys a theatre 
programme which 
shows their real 
father. 


Brothers see their 
father as a convict 
in film Great 
Expectations 
on TV. 


Brothers see their 
father as Falstaff in 
Henry IV. Andrew 
meets him. 




Brothers see their 
father as a polar 
bear in The Snow 
Queen. Terry 
meets him. 






1943 


1948 


1962 


1973 approx. 



onwards 
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Real father 


“ ... in a way he was there ... inside my head” 


“he was at the bottom ... of our secret treasure box” 






“My first father, my real father ... taboo person” 


“My father was ... had ever seen.” 


“he had a very round, very smiley face, and ... he laughed ... ” 






“a wonderful Falstaff ...” 


“There was a lot of hugging ... ” 


“He’s upstairs now ... a-snariing and a-growling ... ” 


Page 


29 


30 
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37 
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42 


43 


Douglas 


“1 called him Douglas” 




“a dashing young officer called Douglas” 


“a brand new father ... 1 was really not that concerned” 


“he was a bit silent, so we didn’t really get to know him.” 






“Douglas had rationed us ... ” 


“Douglas coughed ... ” 






“1 get on well enough with Douglas ... in a detached sort of way.” 
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